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the transition from school to work takes place in a complex set of social settings, involving a number of significant demographic transitions: such as leaving school, starting work, leaving home, and also involve settling down with a partner and making the step into parenthood. Transitions are not discrete events, but are interdependent, often requiring compromises. Not all young people walk through their lives in tandem, and there are variations in the timing and sequencing of transition experiences.

The aim of this paper is to gain a better understanding of the changing nature of these transitions in times of social change. Debates about changes in timing, sequencing, and co-ordination of transitions in modern society are re-emerging as a central issue in life course social science – yet there is still a lack of systematic empirical research on the structure of the life course, how it has changed over time and differentiated across groups – as well as its consequences for social and personal development.
The aim of this paper is to close this gap and to present findings from two British Birth cohorts born in 1958 and 1970 respectively
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With the onset of the 21st century new, more global and pluralistic views regarding the nature of transitions into adulthood are emerging.  It has been argued that since the 1970s transitions into adulthood have become de-standardised, i.e. more variable and protracted, and less uniform due to changing gender relations, expansion of the education system, a decoupling of educational qualifications and professions, and the increased risk of youth unemployment (Beck, 1992; Buchmann, 1989; Giddens, 1991). 
it has been argued that there has been an ‘ideational shift’ characterised by changing social practices and the breakdown of many class, gender, and age based constraints shaping demographic events (Lesthaeghe, 1995). Individual biographies have become more removed from traditional life scripts and more dependent on individual decision making (Beck, 1992; Giddens, 1991). As individuals were freed from the traditional constraints of family, gender, and social structure they were able to exercise more agency and choice in the construction of their biographies, leading to individualised biographies (Beck, 1992). 

The notion of individualisation, or increasing individual choice has however been questioned, as there is persisting evidence of unequal access to educational and career opportunities – based on social origin, gender and ethnicity (Bynner, 2005; Furlong & Cartmel, 1997; Heinz, 2002b).- leading to differentiation of transition experiences across social groups within a population
 
Although changes in life course transitions have been debated within the social sciences, there is still a lack of systematic empirical research on the structure of the life course, how it has changed and differentiated across social groups (Elder & Shanahan, 2007). The examination of changes in life course patterns requires longitudinal data collected acorss multliple domains from representative samples who have been followed over time
Such data are rarely available – and empirical evidence about transformation of the life course in successive birth cohorts is relatively sparse.
Comparing experiences of individuals born in two birth cohorts makes it possible to analyse the influence of social change, as the birth year of a cohort locates it in a specific historical time and related socio-historical changes. 
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